
























































Rānui School

2022 Analysis of Variance

MInistry of Education Target: Our overall target is to have 85% of children working within year level

expectations in Maths, Reading and Writing

Ranu School 6 Year Learning Pathway

(currently both English and Maori Medium expectations)

80-85% Of children Year 6 will be achieving at or above expectation

70% Of children Year 5 will be achieving at or above expectation

65% Of children Year 4 will be achieving at or above expectation

48% Of children Year 3 will be achieving at or above expectation

35% Of children Year 2 will be achieving at or above expectation

20% Of children Year 1 will be achieving at or above expectation

Key:

Colour coding shows where our children sit in relation to our Ranui School 6 year learning pathway which tracks

back from an expectation of 80% - 85% at the end of Year 6

● green indicates this achievement was met or exceeded our learning pathway targets.

● blue indicates achievement was close to expectation

● pink indicates where achievement was well short of expectation

WHOLE SCHOOL DATA 2022 - (English Medium)

BOLD = 2022, compared with 2019, 2020, 2021 data

Maths Reading Writing

Whole (n= 291) 58%, 54%, 50%, 60%

(n= 173)

46%, 37%, 43%, 50%

(n=144)

62%, 51%, 50%, 50%

( n= 146)

Māori (n= 108) 59%, 49%, 40%, 48%

(n= 52)

42%, 36%, 37%, 46%,

( n= 50)

56%, 51%, 41%, 45%

( n= 46 )

Pasifika (n= 126 ) 61%, 55%, 51%, 63%

(n =79)

50%, 51%, 48%, 59%

(n= 62 )

63%, 54%, 56%, 52%

(n= 66 )

Asian (n= 28) 48%, 68%, 69%, 89%

(n= 25 )

52%, 39%, 58%, 64%

(n= 18 )

66%, 68%, 73% , 68%

(n= 19 )

NZ European (n= 17) 47%, 63%, 50%, 53%

(n=9)

50%, 37%, 35%, 41%

(n = 7)

56%, 58%, 30%, 41%

(n=7)

Male (n= 146) 57%, 46%, 55%

(n=80)

39%, 43%, 43% 51%, 41%, 38%



(n= 63) (n=55)

Female (n= 145) 58%, 52%, 64%

(n=93)

52%, 43%, 56%

(n=81)

69%, 58%, 63%

(n=91)

Year 1 (n= 42) 55%, 56% (n=22) 1% , 8% (n=3) 14%, 5% (n=2)

Year 2 (n= 46) 11%, 54% (n=25) 11% , 24% (n=11) 63%, 76% (n=35)

Year 3 (n= 55) 35%, 29% (n=12) 40%, 45% (n=19) 47%, 43% (n=18)

Year 4 (n=46) 70%, 61% (n=35) 54%, 62% (n=35) 52%, 49% (n=28)

Year 5 (n=39) 46%, 57% (n=25) 90%, 82% (n=36) 85%, 75% (n=33)

Year 6 (n=45) 66%, 78% (n=33) 78%, 90% (n=36) 58%, 68% (n=27)

Summary:

● Pasifika learners significantly outperformed Māori learners in all 3 areas.

● Girls achieved higher than boys in all 3 areas.

● Year 5 Reading and Writing results are within our expectations

● Year 6 reading is within our expectations

● In Reading the trend shows gain from each cohort level from 2021 to 2022

● 11/15 cohort year results show gains from the 2021 cohort year results
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ENGLISH MEDIUM SCHOOL CLEAN DATA 2022

These children are not necessarily the same children as last year.as some may have left. These are children who

have been at Ranui School for three years and more. Examination of clean data will show us the real learning

journey and impact of teacher development on achievement.

We have 95 / 291 children who have attended Ranui School only, over the past 3 years or more, in the English

Medium of the school compared with 89 / 288 in the 2021 data when we introduced our current student

management system to this area.

Maths Reading Writing

Whole (n= 95)

(2021 = 89)

(2020 n= 118)

2022 = 72% (n68)

2021 = 60%, (n54)

2020 = 70% (n82)

2022 = 85% (n80)

2021 = 80%, (n71)

2020 = 61% (n73)

2022 = 76% (n72)

2021 = 75%, (n67)

2020 = 72%, (n85)

Māori (n= 32)

(2021 n=33)

(2020 n=39 )

2022 = 72% (n23)

2021 = 67%, (n22)

2020 = 56%, (n22)

2022 = 97% (n31)

2021 = 76%, (n25)

2020 = 65%, (n24)

2022 = 83% (n22)

2021 = 77%, (n25)

2020 = 67%, (n26)

Pasifika (n= 47)

(2021 n=46)

(2020 n=57 )

2022 = 68% (n32)

2021 = 60%, (n29)

2020 = 75%, (n43)

2022 = 81% (n38)

2021 = 83%, (n38)

2020 = 63%, (n36)

2022 = 83% (n24)

2021 = 83%, (n38)

2020 = 75%, (n43)

Asian (n= 10)

(2021 n=8)

(2020 n= 13)

2022 = 90% (n9)

2021 = 75%, (n6)

2020 = 70%, (n9)

2022 = 90% (n9)

2021 = 87%, (n7)

2020 = 46%, (n6)

2022 = 90% (n9)

2021 = 87%, (n7)

2020 = 69%, (n9)

NZ European (n= 5)

(2021 n= 2)

(2020 n= 7)

2022 = 60% (n3)

2021 = 50%, (n1)

2020 =43%, (n3)

2022 = 40% (n=2)

2021 = 50%, (n1)

2020 = 57%, (n4)

2022 = 40% (n2)

2021 = 0%, (n2)

2020 = 71%, (n5)

Male (n= 39)

(2021 n= 37)

(2020 n= 49)

2022 = 72% (n28)

2021 = 57%, (n21)

2020 = 73%, (n36)

2022 = 82% (n32)

2021 = 81%, (n30)

2020 = 58%, (n29)

2022 = 67% (n72)

2021 = 68%, (n25)

2020 = 71%, (n35)

Female (n= 56)

(2021 n= 52)

(2020 n= 69)

2022 = 71% (n40)

2021 = 61% (n33)

2020 = 67%, (n46)

2022 = 86% (n48)

2021 = 80%, (n41)

2020= 64%, (n44)

2022 = 82% (n46)

2021 = 81%, (n42)

2020 = 72%, (n50)

Year 3 (n= 11)

(2021 n= 21)

2022 = 33% (n4)

2021 = 57%, (n8)

2020 = 52%, (n11)

2022 = 67% (n8)

2021 = 78%, (n11)

2020 = 48%, (n10)

2022 = 67% (n8)

2021 = 86%, (n12)

2020 = 62%, (n13)

Year 4 (n= 33)

(2021 n= 29)

(2020 n= 30)

2022 = 72% (n24)

2021 = 73%, (n21)

2020 = 83% = (n25)

2022 = 73% (n24)

2021 = 64%, (n19)

2020 = 61% = (n19)

2022 = 60% (n20)

2021 = 62% (n18)

2020 = 90%, (n27)

Year 5 (n= 26)

(2021 n= 25)

(2020 n= 21)

2022 = 69% (n18)

2021 = 62%, (n12)

2020 = 38%, (n8)

2022 = 93% (n24)

2021 = 48% (n12)

2020 = 43%, (n9)

2022 = 89% (n23)

2021 = 96%, (n 24)

2020 = 62%, (n13)
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Year 6 (n= 24)

(2021 n= 21)

(2020 n= 46)

2022 =91% (n22)

2021 = 62% (n13)

2020 83%, (n38)

2022 = 100% (n24)

2021 = 81%, (n17)

2020 = 76%, (n35)

2022 = 88% (n21)

2021 = 62%, (n13)

2020 = 69%, (n32)

Commentary:

● Male and female achievement is close in maths and reading

● Females achieve 15% better in writing than males

● Māori students perform similarly in Maths to Pasifika students in maths and writing

● Māori students perform significantly better in reading than Pacifica children

● Writing and reading data overall is at or close to our overall expectations.

● Māori and Pasifika student achievement has improved, or been sustained in all areas

● Y5 maths cohort shift shows a 30 % increase over the last 3 years in achievement

● Y5 reading cohort shift shows a 50% increase over the last 3 years in achievement

● Y5 writing cohort shift shows a 27% increase over the last 3 years in achievement

● Y6 maths cohort shift shows a 29% increase since 2021

● Y6 reading cohort shift shows a 24% increase over the last 3 years

● The Y3 cohort (Y4 2022) has made a significant (15%) increase in achievement progress in 2022

● The Y5 cohort (2022) has sustained their progress achievement in maths 2022

● Asian student cohort achievement is the highest achieving cohort group in all 3 areas (90%)

● Year 6, Year 5 and Year 4 achievement is within our school pathway for year level expectation

We believe this clean data supports the direction of our PLD focus, and it is having a positive impact on teaching

and learning within the school.

English Medium - Reading/Writing/Mathematics

English Medium, have continued building culturally responsive practice through Relationship Based Learning

(RBL) and North East Hui around student data. Teachers continue to be open to shift practice. One question that

continues to be raised is authentically bringing the students' backgrounds into the learning. All areas of the

school will examine the data and establish targets for their area.

In 2023 we will be continuing our journey of developing teacher knowledge in practice in reading, writing and

mathematics with an RBL approach. We will do this by -

● All kaiako in English Medium (Kura Auraki) will be learning to peer observe and give feedback. This will

support each kaiako to be aware of and have deeper understanding of the RBL profiles and support

them to have understanding of their own practice.

● Middle management shadowing the external PLD facilitator by using a coaching model in order to tailor

professional learning for teachers in reading or writing based on needs.

● Deputy Principals and Whānau Leaders continue modelling good reading and writing practice for

teachers.

● NorthEast PLG Hui in whanau teams to focus and support teacher practice (RBL).

● Regular Staff Hui Scheduled to focus on Relationships Based Learning, Maths & Literacy will continue

2022 to support teacher practice

● Development of graduate profile for Year 6 student leaving Ranui School with whanau will be

incorporated into “Our Ranui School Ways” development in 2023

● Employment of additional staffing through BoT accumulated funding will help to reduce the pressure of

numbers in the first 4 years of schooling within the English Medium. This should allow for targeted

individual and group goal setting and shifts, particularly with those at risk.

● Maths programme investigation for year 2 children in English Medium to see if this will impact positively

on Maths progress.
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● Mana Ora programme implemented to support students to self regulate so that they can set themselves

up for learning.

● Participate in the Māori Achievement Collaborative and A Pasifika advisory Group to support kaiako to

decolonise practice and be inclusive.

● Continue to provide targeted inclusive programmes for students that need extra support.
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TE WHAKATUPU KĀKĀNO DATA - (MĀORI MEDIUM)

BOLD = 2022, compared with, 2020, 2021, 2022 data

Pangarau (Te Tau) Panui Tuhi

Whole (n= 53) 68%, 56%, 74%

(n=39)

56%, 49%, 54%

(n=23)

47% ,49%, 34%

(n=18)

Male (n=25)) 54%, 80% (n=20) 48%, 48% (n=12) 39%, 36% (n=9)

Female (n=28) 57% , 68% (n=19) 49%, 39% (n=11) 36%, 32% (n=9)

Māori (n=52) 75% (n=39) 44% (n=23) 38% (n=9)

Pasifika (n=1) 0% (n=0) 0% (n=0) 0% (n=0)

Year 1 (n= 14) 100% , 100% (n=14) 20%, 43% (n=6) 100%, 79% (n=11)

Year 2 (n= 7) 100%, 100% (n=7) 85% , 86% (n=6) 92%, 100% (n=7)

Year 3 (n= 4) 13%, 0% (n=0) 51%, 25% (n=1) 0%, 0% (n=0)

Year 4 (n= 12) 50%, 67% (n=8) 17%, 33% (n=4) 0%, 0% (n=0)

Year 5 (n=6) 25%, 50% (n=3) 41%, 50% (n=3) 16%, 0% (n=0)

Year 6 (n= 7) 83% , 57% (n=4) 25%, 0% (n=0) 33%, 0% (n=0)

Summary: (lower numbers in this data distort the data comparisons as a whole, eg. 1 child = 25%)

● Males outperform females in all areas

● Maths was the highest area of overall achievement

● Year 1 and 2 were the highest achievement cohort

● The Y4 cohort group made a 54% gain in achievement progress in Te Tau 2022 (meeting our school

expectation)

● The Y4 cohort group progress was sustained in Te Tau in Y5 2022

The Y5 cohort group progress was increased by 27% in Y6 2022
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MĀORI MEDIUM SCHOOL CLEAN DATA 2022

These children have been at Ranui School for three years and more. Examination of clean data will show us

the real learning journey and impact of teacher development on achievement.

We have 20/53 children in 2022 who have attended Ranui School only, over the past 3 years or more, compared

with 21/ 61 children in 2021 in the Māori Medium of the school when we introduced our current student

management system to this area.

Te Tau Pānui Tuhituhi

Whole (Māori) (n= 20)

(2021 n= 21)

2022 = 60% (n12)

2021 48% (n10)

2020 68%

2022 = 40% (n8)

2021 = 33% (n = 7)

2020 = 56%

2022 = 0%

2021 = 0% (n=21)

2020 = 47%

Male (n= 10)

(2021 n= 10)

2022 = 70% (n7)

2021 = 60%, (n10)

2022 = 40% (n4)

2021 = 30%, (n3)

2022 = 0%

2021 = 0%)

Female (n= 10)

(2021 n= 11)

2022 = 50% (n5)

2021 = 36% (n4)

2022 = 40% (n5)

2021 =36 %, (n4)

2022 = 0%

2021 = 0%

Year 3 (n= 1)

(2021 n= 7)

2022 = 0% (n0)

2021 = 29%, (n2)

2022 = 100% (n1)

2021 = 0%,

2022 = 0%

2021 =0%

Year 4 (n= 9)

(2021 n= 3)

2022 = 78% (n7)

2021 = 33%, (n1)

2022 = 44% (n4)

2021 = 0%

2022 = 0%

2021 = 0%

Year 5 (n= 6)

(2021 n= 3)

2022 = 50% (n3)

2021 = 0%

2022 = 50% (n3)

2021 = 33% (n1)

2022 = 0%

2021 = 0%

Year 6 (n= 4)

(2021 n= 8)

2022 = 50% (n2)

2021 = 88 % (n7)

2022 = 0% (n0)

2021 = 25%, (n2)

2022 = 0%

2021 = 0%

Commentary: (low numbers involved distort the percentages at each level )

● 2022 Te Tau data shows a 10% increase in male, and 14% in female achievement from 2021

● 2022 Te Tau data shows males 20% higher in achievement than females

● Male and female data is similar for 2022 Pānui and Tuhi

● All reported curriculum areas have dropped in achievement levels since 2021 although the low numbers

involved distort the percentages at each level

● Maths year 6 data is at expectation

● Tuhi achievement data has not changed in any cohort group since 2021

● Y5 cohort data 2021 Te Tau data has increased in achievement by 88%

● Y3 cohort data 2021 Te Tau has increased in achievement by 49%

● Y3 cohort data 2021 Pānui has increased in achievement by 44%
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Actions to lift 2023 achievement and review towards 2024

Maori Medium - Pānui/Tuhituhi/Pangarau

The three teachers within Te Whakatipu Kākano have continued with the Assessment for learning within the

Kāhui Ako and within Te Whakatipu kākano. The wānanga during 2022 was integrated with localised curriculum

too. Teachers of te reo Māori in the KA decided to integrate two sessions with the localised curriculum team of

the KA to provide an insight for that team in relation to a Māori perspective to the goals of TKoM. In 2023, we will

have new teachers and will be collaborating with the rōpū as to next steps for our PLD

TWK has 4 teachers with 2 new teachers who will have support with Assessment for learning. For our Mindlab

Masters 3 teachers have completed their project reports with the localised curriculum, Assessment for Learning,

tuhituhi and numeracy. Our more experienced teachers will share their learning with the new teachers. It will take

time for new teachers to be confident with AFL.

Next steps -Te Whakatipu Kākano

- Develop a curriculum literacy development for pānui,tuhi and pāngarau.

- Ensure all teachers understand the relationships of clarity, curriculum literacy to develop

- Observe each other in relation to classroom practice. (record each other) build up a database of good

practice.

- Overall observations, modelling of the teachers,

- Use the staff hui time for supporting AFL teacher development

- Develop further teacher practice of moderation for teacher OTJ

Next steps (Kāhui Ako)

- Revise curriculum literacy (tuhituhi, pāngarau, and to develop pānui) with classroom practice.

- Localised curriculum: how does it apply to AFL practise? (Applying LC to AFL so teachers understand

AFL is across the Curriculum)

- What are teachers from other schools doing in the KA?

KA-challenges

- The fluctuation of Covid.

- Changing staff within schools

- Teachers are trying to learn AFL but it isn’t a focus for their schools.

- Justifying the relevance of AFL in relation to RbL for principals who do not know the alignments.
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Moore Markhams is a network of independent firms that are each members of Moore Global Network Limited. Member firms in principal cities throughout the world. 

Moore Markhams Wellington Audit is a partnership of MK Rania and AJ Steel. Moore Markhams independent member firms in New Zealand are in Auckland - 
Christchurch – Dunedin – Hawke’s Bay – Queenstown – Wanganui – Waverley – Wellington. 

Independent auditor’s report 

To the readers of the financial statements of Ranui School for the year ended 31 December 
2022 
 
The Auditor-General is the auditor of Ranui School (the School). The Auditor-General has appointed 
me, Andrew Steel, using the staff and resources of Moore Markhams Wellington Audit, to carry out the 
audit of the financial statements of the School on his behalf. 
 
Qualified opinion 
We have audited the financial statements of the School on pages 2 to 23, which comprise the 
statement of financial position as at 31 December 2022, and the statement of comprehensive income, 
statement of changes in equity and statement of cash flows for the year then ended, and the notes to 
the financial statements that include accounting policies and other explanatory information.  
 
In our opinion, except for the matter described in the Basis for qualified opinion section of our report, 
the financial statements of the School: 
 present fairly, in all material respects: 

- its financial position as at 31 December 2022, and 
- its financial performance and its cash flows for the year then ended; and 

 
 comply with generally accepted accounting practice in New Zealand in accordance with Public 

Sector - Public Benefit Entity Standards Reduced Disclosure Regime (Public Sector PBE 
Standards RDR) 

 
Our audit was completed on 17 November 2025. This is the date at which our opinion is expressed. 
 
In addition, we outline the responsibilities of the Board and our responsibilities relating to the financial 
statements, we comment on other information, and we explain our independence. 
 
Basis for Qualified Opinion  
Our audit opinion for the year ended 31 December 2021 was qualified. We were unable to obtain 
sufficient appropriate audit evidence regarding the existence and accuracy of expenditure incurred by 
the School, as a number of supporting invoices or receipts were unavailable for our inspection. There 
were no alternative audit procedures that could be performed to independently confirm the accuracy or 
appropriateness of expenditure or whether it had properly recorded.  
 
Our opinion on the current year’s financial statements is also modified because of the possible effects 
of the matters above on the comparability of the current year’s figures and the corresponding figures. 
No such qualification was issued in respect of the expenditure for the year ended 31 December 2022. 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards. 
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We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, whether due 

to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not 
detecting a material misstatement resulting from fraud is higher than for one resulting from error, 
as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override 
of internal control. 
 

 We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 
 

 We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 
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 We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board and, based on the audit evidence obtained, whether a material uncertainty exists related to 
events or conditions that may cast significant doubt on the School’s ability to continue as a going 
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our 
auditor’s report to the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up 
to the date of our auditor’s report. However, future events or conditions may cause the School to 
cease to continue as a going concern. 

 
 We evaluate the overall presentation, structure and content of the financial statements, including 

the disclosures, and whether the financial statements represent the underlying transactions and 
events in a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the school payroll system, which may 

still contain errors. As a result, we carried out procedures to minimise the risk of material errors 
arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
The Board is responsible for the other information. The other information comprises the information 
included on pages 1, and pages 24 to 36 but does not include the financial statements, and our 
auditor’s report thereon.  
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1: International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PSE 1) issued by the New Zealand Auditing and Assurance 
Standards Board. 
 
Other than the audit, we have no relationship with, or interests, in the School. 
 

 
 
Andrew Steel | Moore Markhams Wellington Audit 
On behalf of the Auditor-General |Wellington, New Zealand 


